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 In 1994, Geography for Life was published.  From this publication the national 
geography and state geography standards were developed.  These national standards were 
the basis of the state standards.    
 North Dakota Studies is a Grade 9-12 course offered in North Dakota high 
schools.  This course is offered under mandate in North Dakota high schools, so a broad 
range of data could be obtained by contacting those teachers. 
 Prior research has shown that students exposed to 3-D geographic technologies 
have better spatial abilities than students without a technologic background.  A recent 
study showed that adults wanted to know more about geography and wished their 
children knew more about geography than they did (Kozak, Dobson, Wood, Wells & 
Haynes, 2013). 
 Analysis of the survey results showed that there may be geographic concepts and 
content not included in the North Dakota studies curriculum.  It also showed while all 
five themes of geography are included, Human-Environment Interaction has the greatest 
amount of class time when compared to the time spent in class on the five themes of 
geography.. 
 Responses from respondents indicated that the majority of North Dakota Studies 
teachers do not have a geography degree and many have not had continuing education 
credits in Geography for many years, if ever. 
xii 
 Recommendations include greater inclusion of high school level topics at North 
Dakota Geographic Alliance summer institutes.  Topics of these institutes should include 
geo-special techniques and manners in which to include project-based learning.  
Scholarships could be offered to teachers to attend seminars and in turn facilitate 
segments of future institutes.  The North Dakota Department of Public Instruction, when 
next addressing state standards, should take care in addressing not only the standards 
from the second edition of Geography for Life, but also incorporating concepts from the 




The inspiration for this thesis came from my student teaching experiences in 
2009-2010.  In one middle school classroom, 8th Grade North Dakota Studies, I observed 
the teacher sitting at the front of the room reading the textbook to the students.  The 
students were not at all engaged in the classroom activity. One girl was putting on 
fingernail polish, one boy was using his cellphone to text message another boy in the 
classroom or perhaps they were playing a multiplayer video game, I was not able to 
determine exactly what type of devices they had, and one of the most engaged students 
was having a nap.  Observing the students entering the classroom, they showed no 
enthusiasm for being there.  They best can be described as plodding in.  They threw their 
materials on their desks and slouched in their seats.  The class size was small, only 8-10 
students. 
In another school classroom, I observed the teacher and students reading a young 
adult novel with each student reading a different character part, similar to Reader’s 
Theater.  There were obviously students with different levels of achievement in the room; 
however, they were very courteous to each other, with students gently helping other 
students with what may have been lower reading abilities. The desks in the classroom had 
been pushed back so they were around the perimeter.  Students and teacher sat on the 
floor in a circle, with most of the space devoted to a large open area.  This was a fairly 
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large class for a middle school, with 20-24 students.  After reading a section of the book, 
not necessarily a chapter, they discussed what had happened and created theories as to 
why the characters did what they did.  In contrast to the first classroom, these students 
appeared eager to attend class.  They were animated, and entered the classroom full of 
questions for the teacher.  Both of these middle schools would be feeding into the same 
high school. 
 Reflecting upon my undergraduate coursework, I began to question whether or 
not either or both of these teachers were utilizing the North Dakota geography standards. 
I also had to think about the methods and materials being used in the two classrooms.  As 
an undergraduate in the Teaching and Learning department, student engagement and 
interest was stressed as an important teaching tool.  As pre-service teachers, we were 
encouraged to employ different techniques to allow students to better understand the 
concepts and principles being offered. 
 I was student teaching in a 7th Grade Geography classroom during Geography 
Action Week, 2010.  I created a series of lesson plans including exposing students to 
some various types of potentially unfamiliar technology.  When I approached my 
cooperating teacher and explained what I wanted to do, she did not approve that series of 
plans.  They were considered by her, to be “a waste of time.”  The cooperating teacher 
was very traditional, with most activities limited to worksheets.  During an informal 
conversation with the technology partner, I was told that the software license from 
Environmental Systems Research Institute, Inc. (ESRI) had expired.  Since the software 
was never used, it had not been renewed.  The most I was able to do using technology 
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was an exercise I wrote using Google Earth and some of the basic tools associated with 
Google Earth.   
Contextual Overview 
 In researching the methods and materials used currently in North Dakota high 
school classrooms, I hope to discover ways in which to prepare students for the future, 
and more importantly, to find where additional skills are needed so efforts may be made 
to improve their readiness for their futures.  In the November 2011 AAG Newsletter, 
John Wertman states that there is “flexibility to the states in a number of key areas, 
including college and career readiness standards…” This indicates the educational 
standards are to be consecutive from elementary grades through secondary education 
onto to higher education and careers (Wertman, 2011).  Gone are the days of the 
geography teaching methods of factoid memorization; as the demands of careers and 
higher education change, so should the demands of elementary and secondary education 
change.  Students should be prepared to use critical thinking skills, not only in 
geography, but in all disciplines.  Rote memorization does not allow students to develop 
these types of thinking skills. 
 Much has been written about standards in primary and secondary education, with 
less written about secondary level social studies.  Even less has been written about 
secondary level geographic education and nothing has been written about national 
geographic standards relative to North Dakota’s secondary social studies standards.  I 
chose the High School (Grades 9-12) course of North Dakota Studies as the basis of my 
thesis, because this is the “last ditch” effort to include these marketable technologic 
skills, such as the ESRI products, for which there is a statewide site license.  
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 The goals of this study are to determine: 
1. If North Dakota geography standards reflect the national geography standards; 
2. What geographic oriented materials are being used in classrooms across the 
state of North Dakota; 
3. What teaching methods are being employed across North Dakota prompt 
geographic understanding; 
4. How is geo-spatial oriented technology being implemented in the classroom?  
Are students being exposed to and learning how to use geographic technology 
before they enter the world of careers or higher education? 
The four research questions lead to sub-questions to guide the research.  These 
include the following: 
- How has North Dakota addressed geographical standards? Have the standards 
been addressed adequately or is there a disconnect in the standards as they are 
written?    
- Are the standards being utilized in high school North Dakota studies 
classrooms?  
- What types of teaching methods are being employed in classrooms and what 
types of geo-spatial technology are being used in classrooms across the state 
in North Dakota studies courses?   
As this is primarily a qualitative study using a classroom based action research 
approach, I will be writing a first person narrative.  Because I feel that I am an active 
participant in this research, as a Social Studies teacher, I have not nominalized my text by 
writing in the third person (Mansvelt & Berg, 2005). 
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Conclusion and Transition 
 At the beginning of this chapter, I described two different classrooms that I 
observed and the different teaching styles employed by those teachers.  In recent years, 
there has been much more emphasis on “active learning,” where students are engaged and 
leading the learning.  The role of instructor is to facilitate the activities and to guide the 
students forward.   
 Chapter II, the Literature Review, contains information I found currently (prior to 
December 2012) regarding teaching methods for geography, the uses of geo-spatial 
technology in the classroom, and the materials used in North Dakota Studies.  I have also 
included information on perceptions regarding geography in the classroom and a study 
that is being implemented by the Association of American Geographers (AAG) that may 








Introduction and Overview 
Traditionally, and historically, little has been written about geography education.  
Geography in North Dakota schools is typically delegated to only one class, 7th grade 
Geography.  The other course that is offered to students, but not required and mandated 
by North Dakota law, with a geography component is North Dakota Studies (North 
Dakota Legislative Branch, 2013). 
I first begin with a review of standards.  What are they?  Where did they come 
from and how are they developing.  What are the new trends in educational standards?  
Also, a component of educating our students are the teaching methods employed by 
educators.  This and a brief discussion of spatial abilities of students conclude the 
chapter. 
Rationale Behind Research 
Perhaps the first question to be asked is: Why study geography? How relevant is 
it?  In the book, Why Geography Matters More than Ever, H. de Blij talks about some of 
the roles of geographers.  Yes, place names are a part of the knowledge; however, 
geography is more than trivia.  
Geographic Information Systems (GIS) is a newer, more technical aspect of the 
discipline.  However, in many cases, it is the study of the special distribution of people, 
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their beliefs and cultures that are being utilized in much of the world for national security.  
GIS and Remote Sensing are being used in areas of conflict to determine the opposition 
and tactical moves to mitigate the potential of harm to the troops in the field (de Blij, 
2012).  Closer to home, geographers are mapping land boundaries, creating models for 
infrastructure needs and projecting oil reserves in the North Dakota Bakken Formation.  
These are skills that are needed in not only our society but societies around the world.  To 
work in understanding the global environment, one must have at least a basic 
understanding of geography. 
In 1994 when Geography for Life was published by the National Geographic 
Society, Gilbert M. Grosvenor, then Chairman of the Board wrote, “We believed in the 
power and beauty of geography.  We wanted to help students to see, understand, and 
appreciate the web of relationships between people, places, and environments” in support 
of the standards (Grosvenor, 1994).   
In a recently published report, The American Geographical Society’s Geographic 
Knowledge and Values Survey: Report of Results for the United States, the results 
showed that the public wants more geographical education for themselves and their 
children.  In the results it was found that often respondents used geography in their 
everyday lives and they concluded that “geography prepares students to play active and 
more rigorous roles in social decision making” (Kozak, Dobson, Wood, Wells and 
Haynes, 2013).  With these two publications as “book-ends” for the educational necessity 
of geographic skills, I began to investigate the social studies standards, specifically the 
geography standards, in North Dakota. 
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Geography Education Standards 
How has North Dakota addressed geographical standards? Have the standards 
been addressed adequately, or is there a disconnect in the standards as they are written?  
When I began exploring the literature regarding state standards, I found no studies that 
had explored the connection or disconnection between state and national geographic or 
social studies standards.  I was not able to find any other studies of state standards 
beyond the late 1990s to early 2000s.  Those studies primarily discussed the 
implementation of the Geography standards written based upon Geography for Life. 
After my research for this review was nearly completed the September 2012, 
AAG Newsletter had an article “AAG Receives NSF Grant to Improve K-12 Teacher 
Preparation.”  In this article, AAG announced a multi-national program to research and 
improve transatlantic collaborations in geography teacher preparation.  The program’s 
goals include determining how geography contributes to the overall capabilities of K-12 
students. While the AAG project does not specifically address educational standards, 
much information will be gained and geographic education will be enhanced with this 
global view (AAG, 2012). 
In 1994, with the publication of Geography for Life, Marran wrote:  
While the National Geography Standards are not designed to 
impose a federally mandated curriculum on the nation's schools, 
they do encourage educators at all levels to incorporate the 
National Geography Standards' content, skills, and perspectives 
into existing local programs of study. Such efforts will assure that 
instruction in geography will range well beyond the standard place 
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location exercises with maps so typical of geography study in 
many classrooms to challenging activities that will require students 
to use the content of and economic problems.  (Marran, 1994) 
The second edition of Geography for Life was released in 2012.  This second 
edition is quite different from the first edition.  The layout of the book is different and the 
content is also much different.  The major headings are the same; however, the content of 
the book has been updated.  There is a much stronger emphasis on globalization, 
technology and global climate change - topics that were not very well addressed in the 
earlier edition.  The national standards presented in the book are formatted in both a 
vertical alignment and a horizontal alignment with 4th, 8th, and 12th grade benchmarks 
(National Council for Geographic Education, 2012).  Like the original Geography for 
Life the standards and benchmarks are only recommendations not mandates for school 
districts or states to follow when creating their standards. 
Standards, either national or state, are created to provide the best possible 
education to students.  Marran (1994) suggests that this education include activities 
beyond the teaching methods of memorization and to implement real world uses: 
“Instructional methods will change to emphasize reasoning, problem solving, and higher-
order thinking skills as well as the practical applications of geography” (Marran, 1994).   
“Fieldwork in the Geography Curriculum: Filling the Rhetoric Reality Gap” is a 
title in the Pathways in Geography Resource Publication Series.  This particular title 
stresses fieldwork as a method to reinforce classroom work.  Before going on to describe 
activities that can be included in fieldwork by K-12 students, the authors paint a rather 
dire picture: “…the connections to curriculum are often tangential and fieldwork 
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becomes an add-on to classroom learning rather than an extension of it…Fieldwork is 
perceived as no more than a field trip.” The authors include activity suggestions that 
would include fieldwork in conjunction with curriculum, which could be used by any 
social studies teacher - including those teaching North Dakota Studies (Rice & Bulman, 
2001). 
Beginnings of Standards in Geography Education 
Geography for Life is based on Public Law 103-227, also known as HR 1804, 
Goals 2000 (Educate America Act, 1994).  The purpose of this act, enacted in 1994, was 
to establish national geographic educational goals.  The overarching goal of this 
legislation was: “promoting coherent, nationwide, systemic education reform” (U.S. 
Congress, n.d.). While the basis of Goals 2000 may have appeared to advance education, 
there were many hindrances contained in the legislation.  There were also concerns 
regarding the transfer of educational control from the local level to a national level, 
requirements for funding, and potential penalties for failure to comply (The History of 
Goals 2000, 2002).  In researching this topic, I found the website, 
http://www.negp.gov/page3-1.htm, not to be available.  This website is a part of the 
National Educational Goals Panel (NEGP) website.  The NEGP was a bipartisan and 
intergovernmental body of federal and state officials created in July 1990 to assess and 
report state and national progress towards meeting Goals 2000.  This Panel was dissolved 
by Congressional mandate (National Education Goals Panel, 2002). 
Goals 2000 was superseded with the adoption of the “No Child Left Behind” 
(NCLB, Public Law 107-110), a 670-page piece of legislation, enacted in 2002 under the 
administration of George W. Bush (United States Congress, n.d.).  No Child Left Behind 
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(NCLB) has been a controversial bill from its inception.  The purpose of the act was “To 
close the achievement gap with accountability, flexibility, and choice, so that no child is 
left behind” (US Department of Education, 2008).  There were many aspects to this 
legislation which were and still are wide-reaching.  Student achievement, funding, 
teacher education, teacher licensure requirements, and completion rates are only a few of 
the topics covered by NCLB.   
One of the requirements of NCLB to schools is to publish an Annual Adequate 
Yearly Progress Report (AYP).  This report shows the achievement scores of students in 
reading and math.  It also shows other information such as attendance, graduation rates, 
and shows the data by demographics such as English Language Learners, disabilities, 
economics and ethnicity.  Each year since the inception of the act, there have been goals 
for schools to meet, which have been gradually approaching 100% compliance in all 
areas.  Schools are then rated as either “Did not meet Adequate Yearly Progress” or “Met 
Adequate Yearly Progress”.  These ratings are some of the “high stakes” found in the 
NCLB act; much school funding depends upon these ratings.  If schools continually fail 
to meet the goals, they may lose funding; or with long term failures, the management 
may be directed by state educational departments or in extreme cases, entire management 
of schools may be contracted (US Legal, 2010). 
The NCLB does not include social studies or geography goals.  Social studies are 
a required part of the curriculum; however, this subject area has been unfunded. 
Geography has been reduced to a very limited position in the amount of questions on 
assessments related to NCLB.  For example, 15% to 25% of the questions on the 
assessments used in Kentucky, are related to the discipline of geography on standardized 
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assessments (Howarth, 2004).  There have been some indications that rather than 
teaching geography ideas and concepts that may prove useful to students in a variety of 
settings throughout their lives, geography has been “taught to the test,” with teachers 
writing the questions used for state testing based on what they teach (Gildersleeve, 2004). 
Learning Styles 
As NCLB has found more students lacking the required background, other factors 
are being considered.  One of those factors is student learning, student learning styles, 
and methods of instruction.  Since not all students learn in the same manner, varying 
teaching methods may allow more students to learn, understand, and use the concepts 
being presented.  In 1985, Dr. Howard Gardner published Frames of Mind: The Theory of 
Multiple Intelligences.  In this work, Dr. Gardner presented the findings of his work 
regarding multiple intelligences or different processes by which different people learn. 
For Gardner, intelligence is defined as: 
 the ability to create an effective product or offer a service that is valued in a 
culture, either financially or aesthetically; 
 a set of skills that make it possible for a person to solve problems in life; 
 the potential for finding or creating solutions for problems, which involves 
gathering new knowledge. 
 Furthermore, Dr. Gardner’s work has shown that there are several different 
identified intelligences.  The intelligences identified by the time of publication of Frames 
of Mind include: Linguistic Intelligence, Musical Intelligence, Logical-Mathematical 
Intelligence, Spatial Intelligence, Bodily-Kinesthetic Intelligence, and the Personal 
Intelligences.  Since Dr. Gardner’s work was published, various instruments have been 
designed to assess levels of the intelligences exhibited by persons, none of which Gardner 
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endorses.  Gardner did suggest that there were other traits that would meet his criteria, 
and subsequent study has shown this was correct (Gardner, 1999).  A person may have a 
specific intelligence that appears to be their preferred method; however, all or nearly all 
people have varying levels of all found intelligences.  Furthermore, these levels change 
over time and can be brought out with specific tasks (Gardner, 1983).   
North Dakota and Common Core Standards 
Recently, June 11, 2011, North Dakota adopted the Common Core State 
Standards Initiative for Mathematics and English Language Arts (ELA), which will 
become effective on July 1, 2013 (North Dakota Department of Public Instruction, 2011).  
Other disciplines may be added in the future, however, Dr. Wayne G. Sanstead, then 
State Superintendent of Public Instruction wrote in the forward of the document “North 
Dakota English Language Arts & Literacy Content Standards”:  
Our state’s various academic content standards offer instructional 
guidance in core curriculum areas, while at the same time, they 
allow for, indeed encourage, a dynamic and living curriculum 
created at the local school district level.  (Sanstead, 2011) 
 The Common Core standards being adopted are based on the results of The 
Common Core State Standards Initiative (CCSSI).  These standards have revised the 
expectations of students in an upward direction, following the “rigorous standards of 
countries with high-performing school systems.”  In the literature, goals of the Common 
Core State Standards (CCSS) include career and higher education readiness.   
 One of the concerns expressed by local districts regarding the use of state or 
national made standards is the loss of local control of school curriculum.  In 2004, 
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Gildersleeve discussed Nebraska’s reluctance to adopt national standards and 
recommendations.  Nebraska did not follow the recommendations as written.  However, 
when the implementation was reviewed, it was determined Nebraska’s “standards and 
assessment policy would be meeting the spirit of content and assessment guidelines 
through the use of its locally based program of assessment” (Gildersleeve, 2004). 
 A basis of the CCSS is consistent standards and expectations across the 
disciplines and grade levels.  Besides equal expectations across grades and disciplines in 
schools, these expectations reach across all the states that have adopted the CCSS.  By 
using the CCSS to establish benchmarks, it should not matter what school a student has 
been to or what school they are moving to.  Their achievements should be similar to any 
student in the educational system under the CCSS. 
 Much of the basis for common core standards comes from Constructivist Theory.  
This theory was developed by Jerome Bruner in as early as the 1960s.  In the 
constructivist or spiral theory, students construct or build new ideas or concepts based 
upon their current and past knowledge (Instructional Design, 2013). 
 The CCSS is built around 4 basic “strands”, Reading, Writing, Speaking and 
Listening, and Language which broadly describe expected student capabilities at each 
grade level.  In each strand, standards are organized under topics with descriptions of the 
expectations (Kendall, 2011).  These expectations become more challenging as the 
student develops. 
The overall goal of the Common Core is to educate students to a level where they 
will be able to succeed in either higher education or in employment.  The strands have 
been described as spirals, where the word means advancement to higher levels (Wiggs, 
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2011).  Each level is broken into a series of stages with the final expectation being the 
mastery of the goal.  
 Currently CCSS have been written and adopted in North Dakota for several 
subject areas at all grade levels.  CCSS such as English Language Arts (ELA) are 
incorporated into various disciplines.  This continuity through disciplines allows 
educators to coordinate with each other in assessment activities. By creating local 
standards, students and curriculum can be assessed and modified to assure that students 
will meet the benchmarks on time (Crawford, 2012).  The national standards presented in 
the second edition of Geography for Life are presented in a format that resembles the 
formats adopted by CCSS (National Council for Geographic Education, 2012). 
21st Century Framework 
 Somewhat in conjunction with, yet independent from the CCSS is the 21st Century 
Skills or 21st Century Framework.  This theory and method of teaching incorporates skills 
such as creativity and innovation.  The basis of the 21st Century Framework is the fact 
that the world is changing, because technology and skill sets taught a generation ago are 
no longer effective in preparing for future careers in society.  Skills stressed by the 21st 
Century Framework contain learning and innovation including:  
1.  critical thinking,  
2.  problem solving,  
3.  communications,  
4.  digital literacy skills,  
5.  career and life skills, which involve flexibility and adaptability, initiative and 
self-direction, social and cross-cultural interaction, 
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6.  and leadership skills (Trilling and Fadel, 2009). 
 One of the goals of education has been to provide a basis for graduating students, 
either secondary or post-secondary, to enter the workforce.  Over time, the skills 
graduates (or even those not graduating) need to enter the workforce have changed as the 
economy has moved from an agrarian one to an industrialized economy to the current 
economy which is becoming more technical in nature.  Trilling and Fadel quote a study 
by the Partnership for 21st Century Skills conducted in 2006 where several business 
leaders were asked if entries to the current workforce were skilled to the market, with the 
answer being “not really” (Trilling & Fadel, 2009).   
 In preparation to write my thesis, I read the dissertation Google Earth in the 
Middle School Geography Classroom: Its Impact on Spatial Literacy and Place 
Geography Understanding of Students submitted by Dr. Kerri Westgard as a partial 
fulfillment for her PhD.  With her research, she found that students exposed to 3-D maps 
(Google Earth) as opposed to students exposed to 2-D maps (Powerpoint slides) were 
more spatially literate and better able to predict spatial patterns.  Her research also 
showed a better understanding of spatial relationships.  Dr. Westgard’s study only 
incorporated data from 84 students and has not been repeated, so the results may be 
challenged over time; however, based upon her study, students do better when exposed to 
technology (Westgard, 2010). 
Conclusion and Transition 
 In this chapter, I reviewed some of the literature I have read that I felt was most 
appropriate to this thesis.  While I could not find any literature that focused on this 
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problem, I did find a national AAG study proposal that appears to be similar to my 
proposal for North Dakota.   
 The literature review showed that the current North Dakota geography standards 
are loosely based upon Geography for Life (1994); however, many of the 18 national 
standards are not included in the North Dakota standards.   
 I also researched literature about student learning.  Dr. Gardner’s work indicates 
that different students learn differently, and as an extension of that, different teaching 
methods should be used in a classroom to accommodate all learners.  The literature also 
indicated that “active learning” or hands-on learning was preferred over “passive 
learning” for actual learning. 
 In the next chapter, I discuss the methodology used to gather the data which will 







METHODOLOGY AND RELATIONSHIP 
OF CASE STUDY 
 
Introduction and Overview 
In this chapter of my thesis, I will describe the methods employed and the reasons 
those methods were used. 
This is a mixed methods study.  The survey administered had questions that 
required a numeric response and also questions that allowed respondents to write their 
answers.  This study, is however, primarily a qualitative survey, as I was not able to find 
another study done in the past using these or similar questions, looking at the subject of 
the North Dakota state geography standards in relation to the national standards.  As this 
is a new look at the topic, and following Patten’s suggestions: “When little is known 
about a topic, qualitative research should be initially favored.”  She continues stating, 
“When time and funds are very limited, quantitative research might be favored” (Patten, 
2012).  Based upon Patten’s suggestions, which pointed to both a qualitative and 
quantitative approach, a mixed approach was adopted. 
In my research, I only surveyed North Dakota Studies teachers in North Dakota.  
This course can be taken by students in grades 9-12; however, most students take it as 
sophomores.  As the course is mandated to be taught for one semester every other year, 
so some students may be taking it as juniors or freshman. 
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To gain data on the views of teachers in North Dakota regarding the use of 
standards, the usefulness of the knowledge represented by the standards, and methods and 
materials used by teachers, a survey was created to be administered (Appendix D).  A list 
of names of North Dakota Studies teachers was obtained from the North Dakota 
Department of Public Instruction (NDDPI).  One hundred-twenty unique names were 
included on this list.  This list became the basis of the mailings that were sent to teachers 
on October 1, 2012, using the United States Postal Service.  A second reminder post card 
was mailed to the same mailing list on November 1, 2012.  As the surveys were not 
identified when they were received, teachers who had returned the survey were again 
contacted during the second mailing. 
Student populations in North Dakota schools vary considerably.  There are very 
small school districts with nine students enrolled in grades 9-12 at Goodrich Public 
School to large districts such as Fargo Public Schools with over 2,000 students in 
multiple buildings.  Parochial and alternative schools tended to have smaller populations 
as well (Appendix G).  School populations reflect the community population, although 
there are many consolidated school districts where students from several smaller schools 
attend classes in one location (Appendix H). 
Survey Procedure 
Once approved by the Institutional Review Board (IRB) (Appendix C), active 
Social Studies teachers were sent a questionnaire (Appendix D) via the United States 
Postal Service.  This survey contained both open questions, where the respondent was 
asked to write their answers, with no set choices and closed questions, where set answers 
were given.  This was accomplished using a mailing list available from the North Dakota 
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Department of Public Instruction (Appendix F).  This mailing list contained 120 unique 
names, however, some schools had more than one name included on the list. 
The survey contained demographic questions. Some examples include: “How 
many years have you been teaching?”; “What is your age?” and questions regarding the 
national standards including: “Which national standard do you feel is most useful to a 
student?” and “Rate your awareness of the current national standards.”  The respondents 
were asked to use a numeric rating scale in some cases, average percentages in others and 
in other cases teachers were asked their opinion and instructed to write a response.   
Relationship of Case Study 
North Dakota is a diverse state as are the high schools found here.  There are large 
public school districts that have several locations.  There are small rural school districts 
that have one high school that is a consolidation of several other smaller schools in an 
area and there are parochial schools.  While the survey did not identify schools or 
districts by name or number, a demographic question was included regarding the size of 
the student population and the community population.  All schools included on the list 
provided by the North Dakota Department of Public Instruction were contacted creating 
the largest demographic pool possible, given the criteria of active teachers of grade 9-12 
North Dakota Studies.  Further, as all social studies teachers in North Dakota teaching 
North Dakota Studies in 2012 – 2013 should have received a survey, a random sample 
situation as described by Patten was created.  Because a random sample was created, the 
results were able to be used to make general statements regarding the use of standards, 
teaching methods and materials used in North Dakota Studies classrooms across the state.  
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Patten describes this type of sample as unbiased since all were included in the mailing 
(Patten, 2012). 
Because it was unknown which recipients of the survey mailing would respond, 
this would create a random sample.  When the surveys were returned they were not 
marked or recorded in any way, and all data collected was combined with categorical 
data, making the data anonymous.  Because I had no bias towards one person’s data, I 
could be fully objective in my analysis.  
Once the surveys were returned, the results were reviewed and data analyzed. 
From this data, tables were created to show the information gained.  The written 
comments included with the open ended questions were added as an appendix 
(Appendix I) to this thesis.  Some of the comments were also included in the data and 








Introduction and Overview 
As mentioned earlier, looking at North Dakota educational standards became an 
interest after observing different classes in the same school district feeding into the same 
high schools.  The experiences these students would be bringing with them as they 
moved through school are very different.  Because of the differences in the teaching 
methods I observed, I wanted to learn if there was consistency in the use of North Dakota 
standards as they relate to North Dakota Studies.  While this study has a limited scope, it 
may allow a snap shot view of the implications of Geography Standards in North Dakota. 
Limitations 
 The limitations of the survey have to be weighed against the potential outcomes.  
Limitations with closed survey questions include respondents’ limited choices of answer, 
the assumption that words, categories and concepts mean the same to all respondents and 
to the researcher reviewing the submissions. Hay goes on to say that open ended 
questions have the potential to yield in depth responses, many unanticipated (Hay, 2000).  
These open ended questions were read, and the comments that teachers made were used 
both in the text of this thesis and in appendices. 
 An uncontrollable limitation is the response pattern from those who retuned the 
survey.  It is anticipated that not every social studies teacher will respond.  Furthermore, 
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it is anticipated that not every teacher will receive a survey.  Another limitation of using a 
survey such as this will be the responses given.  For example, there is no method to 
assess whether or not the reported answers reflect actual practice employed by teachers or 
wished-for practice, where teachers respond by what they feel would a better answer than 
the true answer.  Had there been a component of an interview, additional questions could 
have been asked to clarify some answers.  Teachers may have been more forward 
regarding their comments had they been able to verbally respond rather than write the 
answer in long-hand.  An electronic version may have had a different response rate as 
well. 
 As of December 15, 2012, 33 of the surveys (27.52%) had been returned.  One 
survey was returned after December 15, but could not be used as December 15, 2012 was 
the expiration date of my IRB approval.  The survey information was then hand tabulated 
and the results were analyzed.  With the diversity of the answers provided by the 
educators, some of the questions had few similar responses but rather responses that were 
quite widespread.   
Data Analysis 
 All of the participants taught at public schools.  There are parochial schools in 
North Dakota; however, none are represented here.  The school sizes represent a wide 
range of schools in North Dakota.  There were five schools with fewer than 50 students in 
grades 9-12, 12 with 51-100 students in those grades, eight with 101-150, four with 501-

































































Prior to the data being received, I thought the majority of the teachers would be 
male and between the ages of 40 and 50.  Twenty-four respondents (72.7%) were male 
and their average age was 45 years.  The age range for males was 26 to 63, with the age 
group of 50-59 being the highest with eight teachers.  The female group ranged from 24 
to 56 with 39.9 years being the average.  Combined, the average age of males and 
females was 43.7 years.  Both of my original thoughts regarding age and gender were 
proven correct once the data was collected. 
When asked the length of time spent teaching and the length of time at the current 
school, the average teaching career was 16.64 years with an average of 13.97 years spent 
at the current school.  There was one teacher with only one year experience, while there 
were six teachers with over 30 years of experience.  Teachers reported taking college-
level geography courses in years from 1974 to 2011.  Few teachers reported attending a 
workshop and of the 33 respondents only seven reported attending a workshop after 
2000.  As indicated in Figure 4, of these same respondents, four (12%) felt they had an 
excellent background in geography, 23 (70%) said they had a good background, six 
(18%) replied adequate, none answered “poor”.  
 Educators were asked about their educational background.  Responses are found 
in Table 1.  This table shows that the majority of the educators do not have majors in 
Geography and only one respondent holds a Master’s degree.  Because this information 
was gathered via completed surveys, it is not possible to determine the content of 
reported majors and minors such as “Social Sciences” or “Social Studies”. 
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Figure 3.  Respondent’s answers to their background in geography. 
 
When asked about the amount of class time spent on the five Themes of 
Geography in North Dakota Studies classes, as shown in Figure 4, Human-Environment 
Interaction (HEI) had the greatest percentage with an amount greater than 25%, Location 
and Place each had slightly greater than 18% with Movement at just greater than 17% 
and Region slightly greater than 16%. 
Materials 
 The books suggested for North Dakota Studies are North Dakota History, 
published in 2008 by the North Dakota Center for Distance Education; however, the 
copyright is owned by the State Historical Society of North Dakota and Governing North 
Dakota published by the North Dakota Studies Project.  There are CD-ROM discs 
available with a Teacher Resource Guide for each book; additional resources are found 
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Figure 4. Percentage of North Dakota Studies Course devoted to themes. 
 
Governing North Dakota is published in conjunction with the biennial North 
Dakota legislative sessions.  To graduate from a secondary school in North Dakota, 
students must complete an American Government or Civics class, which would either be 
taken before or after the North Dakota Studies class, an assumption that makes 
Governing North Dakota very repetitious with little new information for students 
regarding the actual government in North Dakota.  The only unique thing about this book 
is the information regarding the current officials in North Dakota government. The 
associated CD-ROM and website offer some resources; however, these resources are only 
worksheets that allow the student to write short answer essay responses to prepared 
questions (Governing North Dakota 2011-2013, 2011).  The cost of this book is $10.00 
per student copy with the CD being priced at $15.00 (Prairie Public and the North Dakota 
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is only two years.  This cost may be too high for some schools with small enrollments 
that only offer the course as mandated by North Dakota, one semester every other year. 
 The second suggested book for North Dakota Studies, North Dakota History, 
contains 31 journal articles on various facets of North Dakota History arranged into seven 
units. These articles were first published in Collections of the State Historical Society of 
North Dakota, North Dakota Historical Quarterly, or North Dakota History: Journal of 
the Northern Plains, with the earliest publication date of 1908 and the latest 2003 (Prairie 
Public and the North Dakota Humanities Council, 2008).  The last article included in this 
book entitled The Future of North Dakota: An Overview was published in 1989, North 
Dakota’s Centennial.  This article is old enough not to include developments such as the 
flooding in Grand Forks, the flooding in the Devils Lake Area, or the Bakken Oil Field 
development.  The associated CD-ROM and website offer resources similar to those 
provided with Governing North Dakota and include very little beyond worksheets. 
 The writing style used in Governing North Dakota appears to be at a rather low 
level. I attempted to find the reading level of the book; however, it was not listed on 
www.lexile.com, a website that rates the reading levels of books.  North Dakota History 
had not been rated by lexile.com either, but the reading level seemed to vary between a 
low level similar to that of Governing North Dakota to a higher, more scholarly style 
contained in many of the journal articles.  North Dakota History does not contain a 
glossary; however, key words are highlighted and are contained in the index.  Governing 
North Dakota does contain a glossary; however, it does not contain an index (Governing 
North Dakota 2011-2013, 2011), (Prairie Public and the North Dakota Humanities 
Council, 2008). 
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If a student wishes to learn more about a subject contained in an article included 
in North Dakota History, a list of works either cited in the article or consulted for 
preparation of the article are included following the article.  Some of the materials 
referenced are personal correspondences between the author and sources, and some are 
obscure papers.  Neither of which source may be readily accessible by students using the 
book as a textbook.  The book, Governing North Dakota does not contain such references 
(Governing North Dakota 2011-2013, 2011; Prairie Public and the North Dakota 
Humanities Council, 2008). 
Relevance of Materials 
In 2006, Jennings compared the content of six physical geography textbooks.  The 
scale used was developed from the Geography for Life standards with the books reviewed 
rated on a scale from 1 to 18 based upon the number of national standards addressed.  
Jennings looked at books published between the years 1901, Physical Geography by W. 
M. Davis and 2002, Physical Geography a Landscape Appreciation by T. L. McKnight 
and D. Hess.  The Davis book scored a 10 of 18 based upon the national standards while 
the McKnight book also scored a 10 on the same scale (Jennings, 2006). 
 Even before all the standards are addressed in current textbooks, the current 
framework for educational standards is again being reviewed.  The Partnership for 21st 
Century Skills has developed the Framework for 21st Century Learning.  This framework 
includes specific goals: “students must also learn the essential skills for success in 
today’s world, such as critical thinking, problem solving, communication and 
collaboration” (The Partnership for 21st Century, 2011). 
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 Of the educators that indicated the textbook they used in their classroom, there 
was a wide selection provided.  Many noted they used North Dakota Legendary or North 
Dakota History, the books that have been produced for the course. A greater number 
indicate they use North Dakota Legendary, the text suggested for 8th grade North Dakota 
Studies rather than using North Dakota History, the suggested text for the grade 9-12 
course.  Other texts mentioned were World Explorer published by Prentice Hall in 2003, 
North Dakota a Living Legacy by Theodore Jeliff, published in 1983 by Kaye’s and 
Knight Publishing Co., Governing North Dakota 2009-2011 by Lloyd Omdahl, published 
by the Bureau of Governmental Affairs, University of North Dakota, Prairie: A Natural 
History by Candice Savage and History of North Dakota by Elwyn B. Robinson were 
also mentioned as texts used in classrooms. 
Other materials mentioned include the North Dakota Water Magazine and the 
North Dakota History Magazine.  One educator wrote, “Prairie Public Broadcasting has 
the most useful resources as far as videos go.  I also use Prairie Public Radio’s ‘Dakota 
Date Book’ Pod cast most days as a conversation starter.” 
More than one teacher indicated they were not happy with the suggested texts.  
One written response read, “The high school text gr. 10 isn’t very good”, while another 
wrote, “My principal does not like the textbook available – I don’t use one.” 
Teaching Methods 
 As mentioned in the introduction, I observed teaching methods ranging from 
reading a textbook to students to the cooperative reading of a novel in a Reader’s 
Theater-type activity. Gersmel is quoted: “Students need to work with maps, data, field 
observations, and other geographic content in order to learn geography” (Gersmehl, 
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1996);  while Bean states: “The success of a student depends partly on how much the 
student is engaged in the learning process” (Bean, 2004).  Another quote regarding 
teaching methods is found in the book Geography: How to Teach It, “The demands 
which the age is making upon the present generation necessitate a different type of 
schoolroom training from that which served past generations fairly well.”  This is not a 
new idea; Geography: How to Teach It was published in 1934 (Brill, 1934).   
As noted in Chapter 1, teaching acknowledges the need for student engagement in 
the process of student learning. In the classrooms I observed and discussed in the 
introduction, one class was very engaged and participating in the process of learning.  
They were enjoying reading the story and becoming those characters.  The second 
classroom had students who were not engaged in learning, those students were often 
engaged in activities of their own making. 
To walk into a classroom and see a teacher just lecturing in the front of the room 
is not only boring’ it is also appalling. Using this outdated methodology is akin to 
educational malpractice… (Reeves, 2011) 
When asked about teaching methods and as indicated in Figure 5, educators gave 
a wide range of answers.  Most of these educators use a varying delivery method weekly, 
with the weekly category having the most responses.  Overall, lecture and research were 
the most widely used methods of instruction.  “Hands-on” activities and field trips were 
often cited as methods seldom used, contrary to Gersmel’s suggestions presented earlier. 
Respondents were asked to include information about any students they may have 
in North Dakota Studies with Special Needs.  There were students identified as Special 


























students.  More than one instructor expressed relief with no special needs students in their 
classroom (Appendix H). 
Conclusion and Transition 
 In this chapter, the data collected from the survey was analyzed and discussed.  It 
appears that History is the topic most stressed in North Dakota studies, while Geography 
and Agriculture are taught to a lesser extent.  While educators felt they had a good 
background in Geography, only one had a degree in Geography.  Technology did not 
appear to play a very large role in the classroom, and teachers appear to use a limited 
number of teaching methods in their classrooms.  Continuing education in Geography 








CONCLUSIONS AND RECOMMENDATIONS 
Introduction and Overview 
 In the last chapter, I discussed the data that was collected from the survey sent to 
teachers the North Dakota Department of Public Instruction identified as teaching North 
Dakota Studies.  In this chapter, I will make my concluding remarks and 
recommendations for further studies in this field and recommendations to improve upon 
the methods and materials in classrooms. 
Conclusions 
 While the survey had a good return rate, there was little variance in the responses.  
Face-to-face interviews with the instructors may have given a wider variety of answers.  
Face-to-face interviews would have allowed more discussion to further vet out 
information regarding the use of the North Dakota Geography standards in the classroom.  
Further discussion would have also allowed a greater dialog regarding the amount of time 
spent on each of the three components of North Dakota Studies. 
 One comment received was very negative to time being spent on North Dakota 
studies at any level.  This instructor did not feel that North Dakota should be studied as 
much during a student’s career.  This educator felt that World History and Literacy 
should be emphasized rather than North Dakota studies.  From the comments received, it 
36 
does appeared instructors view geography as difficult to integrate into many different 
areas of study, including History and Agriculture.   
 Since Social Studies is not a discipline that is separated in reports of assessment 
for NCLB, less time and emphasis is spent on subjects such as geography and history 
than is spent on subjects such as reading and math.  As seen in the report The American 
Geographical Society’s Geographic Knowledge and Values Survey: Report of Results for 
the United States, adults would like to have more knowledge in geography, for their 
children to have more geographic knowledge, and to have greater knowledge of 
geographic technology (Kozak, et al., 2013).  
Recommendations 
 The North Dakota Geographic Alliance (NDGA) hosts institutes in the state each 
summer with workshops for teachers.  Teachers can attend the week-long event for 
continuing education credit for license renewal.  The number of educators reporting that 
Google Earth was used in their classroom was 18 (54.5%) and 1 reported using ArcGIS 
(3%).  One teacher requested classes in using this technology in their classroom.  
Focusing several sessions of one of these institutes to geo-spatial technology including 
continuing education credits may interest teachers to attend, and potentially use more 
hands-on technology in their classrooms.  The NDGA could also incorporate more 
sessions on grade-appropriate teaching methods to expand the types of learning activities 
used in classrooms to more fully engage students. 
 ESRI offers seminars on using ArcGIS.  I would suggest that NDGA sponsor an 
educator to attend a seminar, and as a part of the sponsorship, the attending educator 
conduct training sessions with the topic of using ArcGIS  in the classroom.  ESRI offers 
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the entire state a site license for the web-based software.  Most, if not all, schools have 
the computers necessary to use this technology.  With additional training, more educators 
may begin to use this software, potentially allowing graduating students career 
opportunities, in a growing area. 
 Several of the 11 colleges and universities in the state have professors that teach 
the use of geographic technology.  These professors could be retained by NDGA to teach 
educators how to use technological programs at summer institutes.  
 Prairie Public Broadcasting also offers many materials for teachers.  I would 
suggest that they commission a series of lesson plans that teachers can customize to fit 
their classrooms that utilize the North Dakota geography standards which encompass the 
themes of geography and the 21st Century Framework.  Once these lessons have been 
created, Prairie Public can host seminars introducing the lesson plans.  Any lesson plan 
created should have options to allow the same concepts and subject matter taught at all 
levels. 
 North Dakota Studies does have a website, www.ndstudies.org, which is 
maintained by the North Dakota Humanities Council (NDHC), the State Historical 
Society of North Dakota, and the North Central Council for School Television in 
partnership with Prairie Public.  This website should be reviewed to determine if the three 
areas, namely Geography, History, and Agriculture, are being addressed by the materials 
contained on the website, with the same goal given to Prairie Public, that materials be 
available for all concepts and themes for all grade levels. 
 The NDDPI should engage in updating the standards to follow the 2nd edition of 
Geography for Life.  In creating the new standards, they should list the geographic 
38 
concepts that should be mastered at each grade level.  Since there is no high school 
course labeled “Geography”, it will be necessary to incorporate these standards into other 
courses that are required or offered.  Care should also be taken to include aspects of the 
Common Core standards and the 21st Century Framework.   
 Finally, I would like to see the review and studies of the geography standards 
continue to the different grades where North Dakota studies is a part of the curriculum.  I 
would also like to see this be done not only with the geography standards, but all 
standards in all disciplines. 
In conclusion, it appears that educational standards are evolving.  More and more 
research is being done to determine the best practices for student-learning success.  Much 
of this research and new protocol have been developed after the implementation of the 
current North Dakota educational standards.  As North Dakota implements the Common 
Core Standards efforts, should be made to incorporate current nationally accepted 
standards, not only for Geography but all disciplines.  As this adaption will require a 
major renovation of the current standards, further modifications can include the 21st 
Century Framework.   
North Dakota has an excellent educational system, and at this turning point in 
educational standards, every effort should be made to improve on this excellence to 






North Dakota Social Studies Standards 
 
Standard 1: Students apply social studies skills and resources. 
VISUAL REPRESENTATIONS 
9–12.1.1 Interpret and evaluate various visual representations (e.g. charts, graphs, 
timelines, graphic organizers, maps, flow charts) of data. 
 PRIMARY AND SECONDARY RESOURCES 
9–12.1.2 Employ, interpret, and evaluate documents (e.g., primary and secondary 
sources, fact, fiction or opinion) to enhance the understanding of social studies content. 
RESEARCH PROCESSES 
9–12.1.3 Collect, organize, evaluate, and synthesize information using the research 
processes (e.g., questioning techniques, research paper, presentation, mini-essays, 
debates, current events analysis). 
9–12.1.4 Use media (e.g., oral, written, websites, computer simulations, multimedia 
resources) to access, record, analyze, and communicate information relating to social 
studies. 
9–12.1.5 Apply social studies skills (e.g., recognize cause and effect, trends, 
multiple perspectives, change) in real-life contexts (e.g., backtracking current global 
issues, Model U.N., mock trials, simulated congressional hearings, parliamentary debates, 
comparative statistical analysis, mental maps, GPS, GIS). 
 BIAS AND PREJUDICE 
9–12.1.6 Analyze the impact of bias and prejudice in historical and contemporary 
media. 
Standard 2: Students understand important historical events.  
TRIBAL ISSUES 
9–12.2.1 Analyze federal policy and action regarding American Indians (e.g. Dawes 
Act, changes in federal and state Indian policies, civil rights movement, housing, 
distribution of wealth, healthcare, Indian Reorganization Act, Bureau of Indian Affairs, 
citizenship). 
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 U.S. PERIODS, EVENTS, FIGURES, MOVEMENTS TO INCLUDE BUT NOT 
LIMITED TO INDUSTRIALIZATION TO PRESENT 
9–12.2.2 Examine the transformation of the nation (e.g., immigration, 
political/social reformers, urbanization, and mechanization of agriculture). 
9–12.2.3 Trace the causes, course, and legacy of the United States’ involvement in 
World War I at home and abroad (e.g., neutrality, isolationism, home front). 
9–12.2.4 Analyze the major political, economic, and social developments that 
occurred between World War I and World War II (e.g. Roaring 20s, Great Depression, 
New Deal). 
9–12.2.5 Trace the causes, course, and legacy of World War II (e.g., home front). 
9–12.2.7 Analyze the origins, foreign policy, events, and domestic consequences of 
the Cold War (e.g. missile build-up in North Dakota, Grand Forks and Minot Air Force 
Bases, fallout shelters, Oscar Zero). 
9–12.2.11 Analyze the major social issues and popular culture of contemporary U.S. 
(e.g. immigration, poverty, and discrimination). 
Standard 3: Students understand economic concepts and the characteristics of various 
economic systems.  
STRUCTURE AND FUNCTION 
9–12.3.2 Explain the role of money and the role of financial institutions in a market 
economy (e.g., basic functions of money, composition of money supply, role of banks 
and other financial institutions, Federal Reserve, credit savings) 
9–12.3.4 Analyze the role government plays in an economy (e.g., provision of 
public goods and services, taxes, protection of property rights, resolution of market 
failures) 
Standard 4: Students understand the development, functions, and forms of various 
political systems and the role of the citizen in government and society.  
TRIBAL ISSUES 
9–12.4.1 Explain how political and economic forces have affected the sovereignty 
of tribal nations (e.g., laws used in forming the basis of the federal-tribal relationship; 
political and economic forces affecting sovereignty of tribal nations). 
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HISTORICAL AND PHILOSOPHICAL FOUNDATIONS 
9–12.4.2 Compare the nature and source of various types of political entities past 
and present throughout the world (e.g., ancient Greek and Roman political thought; 
classical republicans; philosophy of natural rights; limited and unlimited governments; 
constitutional governments; representative democracy; con-federal, federal, unitary 
systems of government, and international organizations) 
9–12.4.3 Analyze the content and context of documents, events, and organizations 
that influenced and established the United States (e.g., Magna Carta; English common 
law; Petition of Right; English Bill of Rights; 1st and 2nd Continental Congresses; 
Common Sense; Declaration of Independence, American Revolution Articles of 
Confederation; Constitutional Convention; Federalist Papers, Anti-Federalist Papers; U.S. 
Constitution, Bill of Rights) 
 HISTORICAL AND CONTEMPORARY POLITICAL PROCESSES 
9–12.4.4 Evaluate the effectiveness of structures, operations, and influences of 
political systems and constitutional governments (e.g., federalism; separation of powers; 
checks and balances; media and special interest groups) 
9–12.4.5 Analyze historical and contemporary examples of civil liberties and civil 
rights in the U.S. (e.g., incorporation of the Bill of Rights, amendments, key legislation, 
and landmark Supreme Court cases) 
 RIGHTS AND RESPONSIBILITIES OF CITIZENS 
9–12.4.6 Examine the rights and responsibilities of citizenship and civic 
participation. 
Standard 5: Students understand and apply concepts of geography.  
HUMAN GEOGRAPHY 
9–12.5.1 Analyze the Earth’s human systems (e.g., population, culture, settlement). 
 INTERACTION BETWEEN HUMAN AND PHYSICAL GEOGRAPHY 
9–12.5.2 Interpret the relationships between physical environments and society 
(e.g., humans modify environment, environment modifies society, and use, distribution, 
and importance of resources). 




9–12.6.1 Trace group and cultural influences as they contribute to human 
development, identity, and behavior (e.g., religion, education, media, government, and 
economy). 
9–12.6.2 Evaluate various meanings of social groups, general implications of group 




National Geography Standards 
 
1. How to use maps and other Geographic representations, tools, and technologies to 
acquire process and report information from a spatial perspective. 
2. How to use mental maps to organize information about people, places, and 
environments in a spatial context. 
3. How to analyze the spatial organization of people, places and environments on 
Earth’s surface. 
4. The physical and human characteristics of places. 
5. That people create regions to interpret Earth’s complexity. 
6. How culture and experience influence people’s perceptions of places and regions. 
7. The physical processes that shape the patterns of Earth’s surface. 
8. The characteristics and spatial distribution of ecosystems on Earth’s surface. 
9. The characteristics, distribution, and migration of human population on Earth’s 
surface. 
10. The characteristics, distribution, and complexity of Earth’s cultural mosaics. 
11. The patterns and networks of economic interdependence on Earth’s surface. 
12. The processes, patterns, and functions of human settlement. 
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13. How the forces of cooperation and conflict among people influence the division and 
control of Earth’s surface. 
14. How human actions modify the physical environment. 
15. How physical systems affect human systems. 
16. The changes that occur in the meaning, use, distribution, and importance of resources. 
17. How to apply Geography to interpret the past. 
18. How to apply Geography to interpret the present and plan for the future (National 



















Department of Geography, 221 Centennial Drive, Stop 9020 
Grand Forks, ND 58202 
Ph.: 701-777-4246 
 




I am a graduate student at the University of North Dakota and am working towards an MA in 
Geographic Education.  For my thesis, I am researching the North Dakota geographic educational 
standards in relation to the national geographic standards, specifically as they relate to the high 
school course, North Dakota Studies.  To determine the manner in which the standards are 
reflected in the classroom, I am surveying current teachers of the course in North Dakota. 
 
As North Dakota and most of the United States, move towards the Common Core Curriculum and 
the 21st Century Framework, I feel it important to look not only at the current standards but the 
manner in which the courses are taught, hence the questions regarding the methods and materials 
utilized in your classroom. 
 
Please complete the enclosed survey and return it in the enclosed self-addressed, stamped 
envelope by October 10, 2012.  I would anticipate that completing this survey will take between 
15 and 20 minutes.  The survey is in no manner coded, so your responses will be anonymous.  
Data that will be included in my thesis will be grouped so no response will be able to be identified 
by the responder. 
 
You have been identified as a North Dakota Studies teacher by the North Dakota Department of 
Public Instruction.  If you no longer teach this course, please pass the survey to your colleague 
teaching the course.  If you have any questions, please feel free to contact me at 
lori.young2@my.und.edu.  I do not have a direct office phone number, but you may call me at 
701-610-0456 or you may leave a message for me at 701-777-4246.  Thank you for your 






Lori J. Young 
University of North Dakota 




How would you classify the community in which you teach? 
Population: 1- 500 ______ 501-1000______1001-5000______ 5001 and greater _____________ 
Which specific grades are taught in your particular school:   ______________________________ 
Is your school public or private? ____________________________________________________ 
What is the number of students at your school in grades 9-12? (circle one) 
Less than 50   51-100  101- 150  151-500  501-1000  1001 and greater 
Please indicate if there are groups of your North Dakota Studies students with special curriculum 
needs such as English Language Learners or students with learning disabilities, and the 
accommodations they require: 
______________________________________________________________________________
______________________________________________________________________________ 
General Teacher Characteristics 
Gender:   Female  Male           Age _____________ 
Number of years teaching:  _____ at present school: ________(including this year) 
Educational Background: 
 Undergraduate Major(s)_________________________________________________ 
 Undergraduate Minor(S) ________________________________________________ 
 Please include the institution and year in description. For example: 
  BS – Secondary Education, Social Studies Composite, UND, 2010 
Have you received a degree beyond the bachelors? Yes No 
When did you last take a college geography course?_________________________________ 
When did you last participate in a geography education workshop? ____________________ 
How would you rate your overall background in geography? 
 ____Poor ____ Adequate ____Good ____Excellent 
How many sections of North Dakota Studies have you taught? __________________________ 
What is the average number of students in a North Dakota Studies section? ______________ 
50 
What other Social Studies topics do you teach? 
 
Teaching Methods and Materials 
When thinking only of North Dakota Studies, what percentage of your course is devoted to the 
following themes: 
1. Location    ___________ 
2.  Place     ___________ 
3.  Human-environment interaction ___________ 
4.  Movement    ___________ 
5.  Region                  ___________ 
100% 
What textbook(s) are you currently using in your North Dakota Studies course (please indicate 
edition, year of publication, and publisher)? 
 
 
North Dakota Studies was designed to feature three topics. What percent of your course is 
focused on the following (does not have to total 100%): 
 History___________ Agriculture ________ Geography ____________ 
 
Are there any other topics you teach as part of North Dakota Studies? 
 
 
When teaching North Dakota Studies, please mark how often that you use each of the following 
techniques: 
Method  Daily Weekly Seldom  Never 
Lecture 4 3 2 1 
Discussion 4 3 2 1 
Teacher 
demonstrations 
4 3 2 1 




on” projects or 
reports 








4 3 2 1 
Quizzes 4 3 2 1 
Unit tests 4 3 2 1 





4 3 2 1 
 
Rating each of the North Dakota Social Studies standards on (using a scale of 1 = not very to 4 = 
very) how important that you feel these standards are in regard to the Geographic education for 
students in grades 9-12? 
Standard Not very   Very 
Students apply Social Studies skills and resources.   1 2 3 4 
Students understand important historical events. 1 2 3 4 
Students understand economic concepts and the characteristics 
of various economic systems. 
1 2 3 4 
Students understand the development, functions, and forms of 
various political institutions and the role of the citizen in 
government and society. 
1 2 3 4 
Students understand and apply concepts of geography. 1 2 3 4 
Students understand the importance of culture, individual 
identity, and group identity. 
1 2 3 4 
 
Following are the 18 National Geography Standards.   
1.  In Col A, please enter your ranking (1-18, with 1 being the most important and 18 being 
the least important) of the national standards in regard to lifelong usefulness to students. 
2. Using the numbers to the right, please mark with 1 being low and 4 being high, please 
mark each of the National Social Studies standards on (using a scale of 1 = not very to 4 = very) 
how important do you feel these standards are in regard to the Geographic education for students 
in grades 9-12? 
Standard Col 
 A 
    
52 
How to use maps and other Geographic representations, tools, and 
technologies to acquire process and report information from a spatial 
perspective.      
 1 2 3 4
How to use mental maps to organize information about people, places, and 
environments in a spatial context. 
 1 2 3 4
How to analyze the spatial organization of people, places and 
environments on Earth’s surface. 
 1 2 3 4
The physical and human characteristics of places.  1 2 3 4
That people create regions to interpret Earth’s complexity.  1 2 3 4
How culture and experience influence people’s perceptions of places and 
regions. 
 1 2 3 4
The physical processes that shape the patterns of Earth’s surface.  1 2 3 4
The characteristics and spatial distribution of ecosystems on Earth’s 
surface. 
 1 2 3 4
The characteristics, distribution, and migration of human population on 
Earth’s surface. 
 1 2 3 4
The characteristics, distribution, and complexity of Earth’s cultural 
mosaics. 
 1 2 3 4
The patterns and networks of economic interdependence on Earth’s 
surface. 
 1 2 3 4
The processes, patterns, and functions of human settlement.   1 2 3 4
How the forces of cooperation and conflict among people influence the 
division and control of Earth’s surface.  
 1 2 3 4
How human actions modify the physical environment.  1 2 3 4
How physical systems affect human systems.  1 2 3 4
The changes that occur in the meaning, use, distribution, and importance of 
resources. 
 1 2 3 4
How to apply Geography to interpret the past.   1 2 3 4
How to apply Geography to interpret the present and plan for the future.  1 2 3 4
 
Please use the area below to add any additional comments you wish to include. Topics you may 
wish to discuss include: your most successful unit, things you wish the State Board of Education 
would include in the standards, publications you find the most useful, etc. These comments will 








If you have returned the survey I mailed to you in October, I thank you very much.  If 
you have not yet completed this, please do so.  I want to include as much data and as 
many opinions in my thesis as possible.  If you did not receive, or do not have a copy of 
the survey, please send me an e-mail: lori.young2@my.und.edu and I will make sure you 
get one.  You may also phone me at 701-777-4646 or 701-610-0456. 








RICHLAND JR-SR HIGH 
SCHOOL  
PO BOX 49  
COLFAX, ND  58018 
 
SARGENT CENTRAL PUBLIC 
SCHOOL  
575 5TH ST SW  
FORMAN, ND  58032-4212 
 
NORTH SARGENT PUBLIC 
SCHOOL  
PO BOX 289  
GWINNER, ND  58040-0289 
 
HOPE HIGH SCHOOL 
PO BOX 100  
HOPE, ND  58046-0100 
 
KINDRED PUBLIC SCHOOL 
55 1ST AVE S  




PO BOX 468  
LIDGERWOOD, ND  58053 
 
MILNOR PUBLIC SCHOOL 
PO BOX 369  
MILNOR, ND   58060 
 
MAPLE VALLEY HIGH 
SCHOOL  
PO BOX 168  
TOWER CITY, ND  58071 
 
ND CENTER FOR DISTANCE 
EDUCATION 
PO BOX 5036  
FARGO, ND  58105-5036 
 
RED RIVER HIGH SCHOOL 
2211 17TH AVE S  
GRAND FORKS, ND  58201-
5299 
 
CENTRAL HIGH SCHOOL 
115 N 4TH ST 
GRAND FORKS, ND   
58203-3709 
 
CENTRAL VALLEY PUBLIC 
SCHOOL  
1556 HWY 81 NE  
BUXTON, ND  58218-9268 
 
CAVALIER PUBLIC SCHOOL 
PO BOX 410  
CAVALIER, ND  58220-0410 
 
DRAYTON PUBLIC SCHOOL 
108 S 5TH ST  




PO BOX 6  




PO BOX 448  
FINLEY, ND  58230-0448 
 
FORDVILLE-LANKIN 
PUBLIC SCHOOL  
PO BOX 127  
FORDVILLE, ND  58231-0127 
 
MIDWAY PUBLIC SCHOOL 
3202 33RD AVE NE  
INKSTER, ND  58233-9318 
 
GRAFTON HIGH SCHOOL 
1548 SCHOOL RD  
GRAFTON, ND  58237-1715 
 
HATTON PUBLIC SCHOOL 
PO BOX 200  
HATTON, ND  58240-0200 
 
LANGDON AREA HIGH 
SCHOOL  
715 14TH AVE  
LANGDON, ND  58249 
 
NEW TESTAMENT BAPTIST 
CHRISTIAN SCHOOL  
PO BOX 40  
LARIMORE, ND  58251 
 
 
LARIMORE HIGH SCHOOL 
PO BOX 769  




900 MAIN ST W  




420 TROJAN RD  
NORTHWOOD, ND  58267 
 
PARK RIVER PUBLIC 
SCHOOL  
PO BOX 240  
PARK RIVER, ND  58270 
NORTH BORDER-PEMBINA 
PUBLIC SCHOOL  
155 S 3RD ST 
PEMBINA, ND  58271-4136 
 
DAKOTA PRAIRIE HIGH 
SCHOOL  
PO BOX 37  
PETERSBURG, ND  58272 
 
ST THOMAS PUBLIC 
SCHOOL  
PO BOX 150  




424 3RD ST  





PO BOX 558  
WALHALLA, ND  58282 
 
DEVILS LAKE HIGH SCHOOL 
1601 COLLEGE DRIVE N 
DEVILS LAKE, ND  58301 
 
LAKE AREA CAREER & 
TECH CTR 
205 16TH ST NW 
DEVILS LAKE, ND  58301 
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TURTLE MOUNTAIN 
COMMUNITY HIGH SCHOOL 
PO BOX 440  
BELCOURT, ND  58316 
 
BOTTINEAU ELEM SCHOOL 
301 BRANDER ST  
BOTTINEAU, ND  58318 
 
DUNSEITH HIGH SCHOOL 
PO BOX 789  
DUNSEITH, ND  58329 
 
EDMORE HIGH SCHOOL 
PO BOX 188  
EDMORE, ND  58330-0188 
 
FOUR WINDS COMM HIGH 
SCHOOL  
PO BOX 239  
FORT TOTTEN, ND  58335 
 
HARVEY HIGH SCHOOL 
200 NORTH ST E  
HARVEY, ND  58341-1027 
 
K PUBLIC SCHOOL  
PO BOX 398  




PO BOX 348  
MINNEWAUKAN, ND 58351 
 
MUNICH PUBLIC SCHOOL 
PO BOX 39  
MUNICH, ND  58352-0039 
 
ROLETTE PUBLIC SCHOOL 
PO BOX 97  
ROLETTE, ND  58366-0097 
 
MT PLEASANT PUBLIC 
SCHOOL  
201 5TH ST NE  
ROLLA, ND  58367-7178 
 
RUGBY HIGH SCHOOL 
1123 S MAIN AVE  
RUGBY, ND  58368-2428 
 
ST JOHN PUBLIC SCHOOL 
PO BOX 200  
SAINT JOHN, ND  58369 
STARKWEATHER PUBLIC 
SCHOOL  
PO BOX 45  
STARKWEATHER, ND  58377 
 
WARWICK PUBLIC SCHOOL 
210 4TH AVE  
WARWICK, ND  58381 
 
ADOL & CHILD TREATMENT 
CENTER 
2605 CIRCLE DR  
JAMESTOWN, ND  58401 
 
JAMESTOWN HIGH SCHOOL 
PO BOX 269  




PO BOX 48  
CARRINGTON, ND  58421 
 
GRIGGS COUNTY CENTRAL 
PUBLIC SCHOOL  
1207 FOSTER AVE NE 





PO BOX 400  
ELLENDALE, ND  58436 
 
FESSENDEN-BOWDON 
PUBLIC SCHOOL  
PO BOX 67  
FESSENDEN, ND  58438 
 
MIDKOTA HIGH SCHOOL 
PO BOX 98  
GLENFIELD, ND  58443 
 
GOODRICH PUBLIC SCHOOL 
PO BOX 159  
GOODRICH, ND  58444 
 
KULM HIGH SCHOOL 
PO BOX G  
KULM, ND  58456-0197 
 
LAMOURE PUBLIC SCHOOL 
PO BOX 656  
LAMOURE, ND  58458 
PINGREE-BUCHANAN HIGH 
SCHOOL  
111 LINCOLN AVE  




PO BOX 380  
STEELE, ND  58482-0380 
 
WISHEK PUBLIC SCHOOL 
PO BOX 247  
WISHEK, ND   58495 
 
SOUTH CENTRAL ALT HIGH 
SCHOOL  
806 N WASHINGTON ST 
BISMARCK, ND  58501 
 
BISMARCK HIGH SCHOOL 
800 N 8TH ST 
BISMARCK, ND  58501 
 
CENTURY HIGH SCHOOL 
1000 E CENTURY AVE 




1915 SHILOH DR  
BISMARCK, ND  58503 
 
ELGIN-NEW LEIPZIG PUBLIC 
SCHOOL  
PO BOX 70  
ELGIN, ND  58533-0070 
 
GARRISON HIGH SCHOOL 
PO BOX 249  
GARRISON, ND  58540 
 
HAZEN HIGH SCHOOL 
PO BOX 487  
HAZEN, ND  58545-0487 
 
LINTON PUBLIC SCHOOL 
PO BOX 970  
LINTON, ND  58552-0970 
 
MARMOT SCHOOLS 
701 16TH AVE SW  




NEW SALEM-ALMONT HIGH 
SCHOOL  
PO BOX 378  




7785 ST GERTRUDE AVE 
RALEIGH, ND  58564-4103 
 
SELFRIDGE PUBLIC SCHOOL 
PO BOX 45  
SELFRIDGE, ND  58568 
  
SOLEN HIGH SCHOOL 
PO BOX 128  
SOLEN, ND  58570-0128 
 
STRASBURG HIGH SCHOOL 
PO BOX 308  




PO BOX 280  
WASHBURN, ND  58577 
 
WILTON PUBLIC SCHOOL 
PO BOX 249  
WILTON, ND  58579-0249 
 
SOUTHWEST COMMUNITY 
HIGH SCHOOL  
PO BOX 1057  
DICKINSON, ND  58602 
 
DICKINSON HIGH SCHOOL 
PO BOX 1057  
DICKINSON, ND  58602 
 
DICKINSON TRINITY HIGH 
SCHOOL  
PO BOX 1177  
DICKINSON, ND  58602 
 
BELFIELD PUBLIC SCHOOL 
PO BOX 97  
BELFIELD, ND  58622-0097 
 
BOWMAN CO PUBLIC 
SCHOOL  
DRAWER H  
BOWMAN, ND  58623-0128 
 
GLEN ULLIN PUBLIC 
SCHOOL  
PO BOX 548  
GLEN ULLIN, ND  58631 
  
HALLIDAY PUBLIC SCHOOL 
PO BOX 188  




PO BOX 1188  
HETTINGER, ND  58639 
 
NEW ENGLAND PUBLIC 
SCHOOL  
PO BOX 307  




PO BOX 289  
RICHARDTON, ND  58652 
 
SCRANTON PUBLIC SCHOOL 
POBOX 126  
SCRANTON, ND  58653 
 
CENTRAL CAMPUS SCHOOL 
215 1ST ST SE  




700 16TH AVE SE  
MINOT, ND  58701-6707 
 
SOURIS RIVER CAMPUS ALT 
HIGH SCHOOL  
1510 UNIVERSITY AVE W 
MINOT, ND  58703-1906 
  
BOWBELLS PUBLIC SCHOOL 
PO BOX 279  
BOWBELLS, ND  58721 
 
DIVIDE COUNTY HIGH 
SCHOOL  
PO BOX G  
CROSBY, ND  58730-0662 
 
DES LACS-BURLINGTON 
HIGH SCHOOL  
PO BOX 117  
DES LACS, ND  58733-0117 
DRAKE HIGH SCHOOL 
PO BOX 256  




102 RAYMOND ST  
GLENBURN, ND  58740 
 
TGU GRANVILLE PUBLIC 
SCHOOL  
210 6TH ST SW  
GRANVILLE, ND  58741 
  
KENMARE HIGH SCHOOL 
PO BOX 667  




PO BOX 488 
MANDAREE, ND  58757 
 
MAX PUBLIC SCHOOL 
PO BOX 297  




PO BOX 187 




PO BOX 427  
NEWBURG, ND  58762 
  
NEW TOWN HIGH SCHOOL 
PO BOX 700  
NEW TOWN, ND  58763 
 
POWERS LAKE HIGH 
SCHOOL  
PO BOX 346  
POWERS LAKE, ND  58773-
0346 
 
SAWYER PUBLIC SCHOOL 
PO BOX 167  
SAWYER, ND  58781-0167 
STANLEY HIGH SCHOOL 
PO BOX 10  




SURREY PUBLIC SCHOOL 
PO BOX 40  
SURREY, ND 58785 
 
TGU TOWNER PUBLIC 
SCHOOL  
PO BOX 270  
TOWNER, ND  58788-0270 
 
WESTHOPE PUBLIC SCHOOL 
PO BOX 406  




2419 9TH AVE W 
WILLISTON, ND  58801 
WILLISTON HIGH SCHOOL 
PO BOX 1407  




PO BOX 66  
ALEXANDER, ND  58831 
 
TIOGA HIGH SCHOOL 
PO BOX 279  
TIOGA, ND  58852-0279 
EIGHT MILE PUBLIC 
SCHOOL  
PO BOX 239  




11012 HWY 23  























2012-2016 ND School Districts Listed by  
City Showing Name of School and Numbers 
of Students in Grade Classifications 
 
2011-2012 K 1-6 7-8 9-12 
Adams 4 40 
Alexander 9 36 6 119 
Amidon 2 1 
Anamoose 9 76 
Ashley 8 59 14 50 
Baldwin 2 8 2 
Beach 16 94 38 132 
Belcourt 154 707 228 547 
Belcourt 37 173 66 Ojibwa Indian School 
Belcourt 7 31 St. Ann's Catholic School 
Beulah 52 282 96 252 
Binford 7 49 11 43 
Bismarck 63 459 Centennial Elem School 
Bismarck 61 371 Dorothy Moses Elem School 
Bismarck 43 256 Grimsrud Elem School 
Bismarck 18 122 Highland Elem School 
Bismarck 45 234 Jeannette Myhre Elem School 
Bismarck 86 494 Northridge Elem School 
Bismarck 36 248 Pioneer Elem School 
Bismarck 21 184 Prairie Rose Elem School 
Bismarck 78 418 Rita Murphy Elem School 
Bismarck 11 97 Riverside Elem School 
Bismarck 108 454 Robert Place Miller Elem School 
Bismarck 20 124 Roosevelt Elem School 
Bismarck 34 224 Saxvik Elem School 
Bismarck 87 373 Sunrise Elem School 
Bismarck 80 452 Victor Solheim Elem School 
Bismarck 59 318 Will-Moore Elem School 
Bismarck 566 338 Horizon Middle School 
Bismarck 591 276 Simie Middle School 
Bismarck 533 287 Wachter Middle School 
Bismarck 1343 Bismarck High School 
Bismarck 1146 Century High School 
Bismarck 4 2 Naughton 25 
Bismarck 11 61 Apple Creek 
60 
Bismarck 84 South Central Alt High School 
Bismarck 3 5 1 Manning 45 
Bismarck 3 5 1 Manning 48 
Bismarck 26 154 52 Cathedral of Holy Spirit Elem School 
Bismarck 336 St. Mary's Central High School 
Bismarck 46 Dakota Adventist Academy 
Bismarck 27 132 44 St. Anne Elem School 
Bismarck 24 106 42 St.Mary's Elem School 
Bismarck 4 4 Brentwood Adventist Christian School 
Bismarck 26 138 52 75 Shilo Christian School 
Bismarck 18 74 6 Martin Luther School 
Bismarck 52 Missouri Valley Montessori School 
Bismarck 32 109 25 Theodore Jamerson Elem School 
Botteneau 38 241 82 226 
Bowbells 3 21 11 26 
Bowman 25 187 68 122 
Buxton 12 92 33 79 
Cando 15 108 41 82 
Carrington 43 209 94 172 
Carson 7 67 28 
Cartwright 4 
Casselton 71 314 128 263 
Cavalier 32 176 60 130 
Center 17 87 26 66 
Colfax 26 116 50 86 
Cooperstown 17 94 52 102 
Crosby 23 106 30 68 
Des Lacs 43 253 78 169 
Devils Lake 18 79 Minnie H Elem School 
Devils Lake 56 230 Prairie View Elem School 
Devils Lake 42 173 Sweetwater Elem School 
Devils Lake 231 263 Central Middle School 
Devils Lake 567 Devils Lake High School 
Devils Lake 12 94 St. Joseph's Elem School 
Devils Lake 3 7 4 School for the Deaf 
Dickinson 48 221 Heart River Elem School 
Dickinson 55 230 Jefferson Elem School 
Dickinson 75 242 Lincoln Elem School 
Dickinson 296 P S Berg Elem School 
Dickinson 40 231 Roosevelt Elem School 
61 
Dickinson 326 A L Hagen Junior High School 
Dickinson 813 Dickinson High School 
Dickinson 19 Southwest Community High School 
Dickinson 16 111 Trinity Elem  East School 
Dickinson 20 109 Trinity Elem West School 
Dickinson 68 166 Trinity High School 
Dickinson 8 40 9 Hope Christian Academy 
Drake 24 52 
Drayton 13 66 21 43 
Dunseith 28 184 Dunseith Elem School 
Dunseith 61 161 Dunseith High School 
Dunseith 30 107 28 Dunseith Day Elem School 
Edgley 19 118 26 66 
Edinburg 42 38 Valley-Edinburg Elem School - Crystal 
Edinburg 11 74 Valley-Edinburg Elem School - Hoople 
Edinburg 77 Valley-Edinburg High School - Edinburg 
Edmore 24 38 
Elgin 15 33 0 93 
Ellendale 7 16 8 Maple River Elem School 
Ellendale 29 147 49 103 Ellendale Public School 
Emerado 15 47 15 
Enderlin 19 132 54 97 
Fairmount 9 54 22 39 
Fairview 7 36 9 
Fargo 93 514 Bennett Elem School 
Fargo 82 514 Centennial Elem School 
Fargo 156 Clara Barton Elem School 
Fargo 63 133 Hawthorne Elem School 
Fargo 64 112 Horace Mann Elem School 
Fargo 62 303 Jefferson Elem School 
Fargo 138 486 Kennedy Elem School 
Fargo 80 371 Lewis and Clark Elem School 
Fargo 82 382 Lincoln Elem School 
Fargo 56 296 Longfellow Elem School 
Fargo 30 173 Madison Elem School 
Fargo 32 157 McKinley Elem School 
Fargo 155 Roosevelt Elem School 
Fargo 43 260 Washington Elem School 
Fargo 236 811 Ben Franklin Middle School 
Fargo 241 566 Carl Ben Eielson Middle School 
62 
Fargo 267 569 Discovery Middle School 
Fargo 1050 North High School 
Fargo 2131 South High School 
Fargo 108 Woodrow Wilson Alt High School 
Fargo 23 108 Holy Spirit Elem School 
Fargo 49 290 Nativity Elem School 
Fargo 70 143 338 Shanley High/Sullivan Middle School 
Fargo 24 136 Oak Grove Lutheran Elem School 
Fargo 25 56 143 Oak Grove Lutheran High School 
Fargo 11 87 9 Grace Lutheran Elem School 
Fargo 5 Academy for Children Schools 
Fargo 13 45 Dakota Montessori School 
Fargo 6 11 Children's Montessori School 
Fessenden 9 50 16 53 
Finley 12 50 29 58 
Fort Totten 134 Four Winds Community High School 
Fort Totten 69 310 86 Tate Topa Tribal School 
Fort Yates 50 113 Ft Yates Middle School 
Fort Yates 20 53 St. Bernard Mission School 
Fort Yates 64 292 Standing Rock Community Elem School 
Fort Yates 207 
Standing Rock Community Grant High 
School 
Gackle 5 34 12 35 
Garrison 25 157 62 100 
Glen Ulin 10 58 28 55 
Glenburn 18 120 48 79 
Glenburn 4 Montessori of Minot 
Golva 7 18 3 
Goodrich 11 2 9 
Grafton 74 239 Century Elem School 
Grafton 123 126 Central Middle School 
Grafton 257 Grafton High School 
Grand Forks 60 258 Ben Franklin Elem School 
Grand Forks 44 104 Carl Ben Eielson Elem School 
Grand Forks 127 463 Century Elem School 
Grand Forks 96 399 J Nelson Kelly Elem School 
Grand Forks 85 326 Lake Agassiz Elem School 
Grand Forks 33 157 Lewis and Clark Elem School 
Grand Forks 102 65 Nathan Twining Elem-Middle School 
Grand Forks 50 193 Phoenix Elem School 
Grand Forks 58 243 Viking Elem School 
63 
Grand Forks 36 141 West Elem School 
Grand Forks 24 52 Wilder Elem School 
Grand Forks 24 121 Winship Elem School 
Grand Forks 159 328 Schroeder Middle School 
Grand Forks 174 376 South Middle School 
Grand Forks 141 262 Valley Middle School 
Grand Forks 929 Central High School 
Grand Forks 89 Community High School 
Grand Forks 1112 Red River High School 
Grand Forks 16 53 Holy Family Elem School 
Grand Forks 21 67 St. Michaels Elem School 
Grand Forks 6 1 Prairie Voyager Adventist School 
Grenora 14 60 16 22 
Gwinner 11 104 31 75 
Hague 3 6 
Halliday 8 15 5 12 Halliday 19 
Halliday 2 26 4 Twin Buttes 37 
Hankinson 28 130 51 83 
Harvey 29 197 59 125 
Hatton 14 72 25 71 
Hazelton 39 16 28 
Hazen 43 196 Hazen Elem School 
Hazen 37 78 Hazen Middle School 
Hazen 194 Hazen High School 
Hebron 16 85 21 56 
Hettinger 22 113 44 69 
Hillsboro 29 188 Hillsboro Elem School 
Hillsboro 58 117 Hillsboro High School 
Hope 22 72 
Hunter 43 254 86 167 
Hurdsfield 3 4 
Inkster 8 84 41 77 
Jamestown 42 170 Lincoln Elem School 
Jamestown 18 84 Louis L'Amour Elem School 
Jamestown 433 193 Roosevelt Elem School 
Jamestown 20 93 Washington Elem School 
Jamestown 56 208 William S. Gussner Elem School 
Jamestown 138 350 Jamestown Middle School 
Jamestown 726 Jamestown High School 
Jamestown 16 7 27 Anne Carlsen Center 
64 
Jamestown 24 147 St. John's Academy 
Jamestown 20 4 Hillcrest SDA School 
Jamestown 7 Victory Christian School 
Kenmare 19 136 48 88 
Kensal 4 13 6 12 
Killdeer 23 142 67 148 
Kindred 53 47 Davenport Elem School 
Kindred 230 103 232 Kindred Public School 
Kulm 11 49 13 39 
Lakota 13 87 30 65 
LaMoure 3 17 6 1 LaMoure Colony School 
LaMoure 12 129 37 87 LaMoure Public School 
Langdon 30 122 60 141 Langdon Area 
Langdon 6 45 15 St. Alphonsus Elem School 
Larimore 24 139 81 165 
Larimore 11 4 8 New Testament Baptist Christian School 
Leeds 9 60 29 52 
Lidgerwood 16 94 22 46 
Lignite 12 50 112 19 
Linton 19 128 46 116 
Lisbon 3 23 Ft. Ranson Elem School 
Lisbon 51 156 Lisbon Elem School 
Lisbon 89 106 Lisbon Middle School 
Lisbon 196 Lisbon High School 
Maddock 11 56 25 63 
Mandan 25 116 Custer Elem School 
Mandan 71 283 Ft. Lincoln Elem School 
Mandan 89 346 Lewis and Clark Elem School 
Mandan 43 199 Mary Stark Elem School 
Mandan 50 222 Roosevelt Elem School 
Mandan 241 537 Mandan Middle School 
Mandan 1033 Mandan High School 
Mandan 3 7 1 Sweet Briar 17 
Mandan 19 79 26 Christ the King Elem School 
Mandan 18 127 St. Joseph's Elem School 
Mandan 61 Marmot Schools 
Mandaree 23 88 28 43 
Manvel 19 88 30 
Mapleton 11 73 
Marion 9 36 25 54 
65 
Marmath 8 5 
Max 10 88 29 66 
Mayville 38 176 Peter Boe Jr Elem School 
Mayville 32 83 156 
McClusky 7 30 16 25 
Medina 5 56 30 52 
Medora 5 221 3 DeMores Elem School 
Medora 8 16 2 Prairie Elem School 
Menoken 6 17 2 
Milnor 3 29 7 Sundale Colony School 
Milnor 12 75 29 71 Milnor Public School 
Minnewaukan 32 133 39 58 
Minot 50 272 Belair Elem School 
Minot 18 96 Bell Elem School 
Minot 89 344 Dakota Elem School 
Minot 80 337 Edison Elem School 
Minot 84 294 Lewis and Clark Elem School 
Minot 18 109 Lincoln Elem School 
Minot 44 193 Longfellow Elem School 
Minot 23 96 McKinley Elem School 
Minot 65 263 North Plains Elem School 
Minot 21 190 Parkett Elem School 
Minot 23 123 Roosevelt Elem School 
Minot 48 179 Sunnyside Elem School 
Minot 85 394 Washington Elem School 
Minot 172 332 Erik Rumstad Middle School 
Minot 228 468 Jim Hill Middle School 
Minot 130 Memorial Middle School 
Minot 974 Central Campus School 
Minot 895 Magic City Campus School 
Minot 133 Souris River Campus Alt High School 
Minot 36 136 50 Nedrose 4 
Minot 18 117 39 South Prairie 70 
Minot 3 18 48 Dakota Memorial School 
Minot 20 65 Little Flower Elem School 
Minot 23 60 148 Bishop Ryan High School 
Minot 26 108 36 62 Our Redeemer's Christian School 
Minto 23 89 35 66 
Mohall 6 36 MLS-Sherwood Elem School 
Mohall 26 116 62 106 MLS-Mohall Public School 
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Montpelier 6 46 15 37 
Mott 15 110 38 64 
Munich 5 39 11 34 
Napoleon 17 1123 43 85 
New England 21 76 26 59 
New 
Rockford 19 128 54 119 
New Salem 21 128 48 110 New Salem-Almont High School 
New Town 71 319 Edwin Loe Elem School 
New Town 63 112 New Town High School 
Newburg 4 23 5 22 
Northwood 19 113 36 80 
Oakes 34 206 66 183 
Oberon 12 37 4 
Page 16 61 
Park River 25 182 66 129 
Parshall 22 116 64 77 
Petersburg 18 115 Dakota Prairie 
Petersburg 35 86 Dakota Prairie 
Pingree 17 71 Pingree-Buchanan Elem School 
Pingree 21 44 Pingree-Buchanan High School 
Powers Lake 13 55 15 36 
Raleigh 3 6 29 Prairie Learning Center 
Ray 24 93 42 88 
Richardton 16 115 Taylor-Richardton Elem School 
Richardton 41 86 Richardton-Taylor High School 
Robinson 6 Robinson Elem School 
Rolette 16 67 26 46 
Rolla 20 104 33 79 Mt. Pleasant 
Roseglen 11 55 17 41 White Shield Public School 
Rugby 39 232 94 192 
Rugby 5 44 Little Flower Elem School 
Saint 
Anthony 4 11 1 Little Heart 
Saint John 22 169 56 115 
Saint Thomas 5 24 12 30 
Sawyer 12 60 145 41 
Scranton 10 44 21 41 
Selfridge 10 35 14 13 
Solen 24 84 Cannon Ball Elem Schoool 
Solen 25 45 Solen High School 
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South Heart 20 100 38 75 
Spiritwood 2 6 Barnes Co. N. - Spiritwood Elem School 
Spiritwood 7 57 27 41 
Barnes Co. N. - North Central Public 
School 
Spiritwood 12 58 20 47 
Barnes Co. N. - Wimbledon/Court Public 
School 
Stanley 38 254 85 173 
Starkweather 9 31 11 19 
Steele 16 137 49 102 Steele-Dawson Public School 
Steele 4 25 10 26 Tappen Public School 
Sterling 2 21 5 
Straburg 10 46 25 59 
Surrey 32 145 57 140 
Thompson 28 200 71 126 
Tioga 18 132 Central Elem School 
Tioga 47 104 Tioga High School 
Tower City 47 Oriska Elem School 
Tower City 14 37 West Elem School 
Tower City 1 5 1 Wheatland Colony School 
Tower City 43 71 Maple Valley High School 
Towner 10 61 21 51 TGU Granville Public School 
Towner 13 84 28 50 TGU Towner Public School 
Trenton 15 66 24 64 Eight Mile Public School 
Turtle Lake 11 78 28 49 Turtle Lake-Mercer Public School 
Underwood 18 83 36 53 
Valley City 86 272 Jefferson Elem School 
Valley City 220 Washington Elem School 
Valley City 174 353 Valley City Jr-Sr High 
Valley City 9 49 St. Catherine Elem School 
Velva 26 176 43 117 
Wahpeton 402 Central Elem School 
Wahpeton 100 20 Zimmerman Elem School 
Wahpeton 79 206 Wahpeton Middle School 
Wahpeton 396 Wahpeton High School 
Wahpeton 19 90 St. John's Elem School 
Wahpeton 56 70 Circle of Nations 
Walhalla 14 56 North Border - Neche Elem School 
Walhalla 21 49 North Border - Pembina Public School 
Walhalla 13 128 52 88 North Border - Walhalla Public School 
Warwick 29 149 36 54 
Washburn 22 119 38 81 
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Watford City 65 328 103 204 
Watford City 3 8 5 8 Johnson Corners Christian Academy 
West Fargo 576 Aurora Elem School 
West Fargo 442 Clayton A Lodoen Kindergarten Center 
West Fargo 491 Eastwood Elem School 
West Fargo 102 Harwood Elem School 
West Fargo 235 Horace Elem School 
West Fargo 370 LE Berger Elem School 
West Fargo 297 166 Osgood Kindergarten Center 
West Fargo 540 South Elem School 
West Fargo 517 Westside Elem School 
West Fargo 453 939 Cheney Middle School 
West Fargo 71 165 STEM Center 
West Fargo 555 Sheyenne 9th Grade Center 
West Fargo 1475 West Fargo High School 
West Hope 16 45 12 51 
Williston 13 3020 Hagan Elem School 
Williston 41 288 Lewis and Clark Elem School 
Williston 42 289 Rickard Elem School 
Williston 58 276 Wilkinson Elem School 
Williston 448 Williston Middle School 
Williston 25 Del Easton Alt High School 
Williston 787 Williston High School 
Wilton 19 82 36 70 
Wing 5 50 27 26 
Wishek 18 80 33 70 
Wolford 24 6 16 
Wyndmere 18 101 33 68 
Zeeland 3 19 5 26 
 
(North Dakota Department of Public Instruction, 2012)  
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Appendix I 
Respondent’s Comments Regarding Special Needs 
 
‐ Multiple students within our school require accommodations including, but not 
limited to reading of tests, reducing the number of test choices and scribe services. 
‐ Learning disabilities:  Para-educators and modified assessments and assignments. 
‐ Some LD, reading of the rest, study guides 
‐ We currently have students on IEPs, 504 plans which require assistance with 
reading or more time to complete assignments 
‐ Some students receive word banks, outline 
‐ None at this time 
‐ 15% have various learning disabilities 
‐ ELL = assignments, tests, etc. read to them? Extra time to complete. 
‐ Word bank on tests, shortened assignments, modified essay 
‐ Couple learning disabilities 
‐ Some students are on an IEP which requires modified testing 
‐ ELL,  LD, ED, MR – resource room, special seating, modified assignments, notes 
supplied 
‐ Modified tests, modified worksheets, test taken in  enrichment room 
‐ As a rule, because it is an elective,  usually not 
‐ LD – adaptations/modified tests, modified grading, RR, printed out notes 
‐ Students with learning disabilities accommodations:  study guides, copy of notes, 
tests chunked, longer time for work 
‐ Covered by an IEP may need modified tests para support, etc. 
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‐ IEPs, 504s RTIs, Deaf School Students are present at DLHS – they have case 
managers and accommodations in place 
‐ Students who are on IEPs and 504s 
‐ Not this year! 





Additional Comments from Respondents 
 
‐ I teach an alternative social studies program.  This non-traditional school is very 
individual based learning.  There are currently no North Dakota Studies Students 
in my class. 
‐ I think that geography should be a required course for high school graduation. 
‐ I am concerned about the over-kill of ND Studies in K-12 classrooms. We teach 
ND Studies in 4&5 grades, 9th grade ND Citizenship, 9-12 Social Studies and 9-12 ND 
Law &Justice in ND.  As important as all of this is, it does not justify making World 
History (10th grade class) an elective.  We must prepare students for the 21st Century 
global economy – yet we make World History & Literacy and elective.  Out of a class of 
26 10th graders I have 9 students taking World History.  By emphasizing local history, 
we are neglecting cultural and global awareness through relegating World History to an 
elective – this is shameful and counter-productive. 
‐ I really wish that someone would put together a ND History book (text) that 
covers the state’s history and is understandable for students at the 9th grade level.  The 
book that we have does not meet that level.  It is not a real history book but more of a 
“readings” book with stories written about small events, people & communities.  The 
book does a poor job in covering the history of our state.  The book of ND History that 
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